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INTRODUCTION 

At North Park Primary School we believe that learning in Personal, Social, Health and 

Citizenship Education should be a planned, developmental programme through which 

children and young people acquire the knowledge, understanding and skills they need to 

manage their lives now and in the future.  PSHCE education: 

 develops the qualities and attributes pupils need to thrive as individuals, as family 

members and as members of society; 

 equips pupils to live healthy, safe, productive, capable, responsible and balanced 

lives; 

 encourages pupils to be enterprising 

 supports pupils in making effective transitions 

 supports positive learning and career choices 

 supports pupils in achieving social, emotional and economic wellbeing 

PSHCE education can help schools reduce or remove many of the barriers to learning that 

may be experienced by pupils, and contribute towards improving their capacity to learn and 

achieve. PSHCE makes a specific and significant contribution towards pupils’ spiritual, 

moral, social and cultural development, and towards their behaviour and safety; in addition it 

supports school safeguarding procedures. 

 

ENTITLEMENT 

North Park Primary School feels that all of its pupils are entitled to: 

 A broad and balanced curriculum, where experiences are creative and relevant, over 
at least those areas described by National Curriculum with differentiation, relevance, 
progression and continuity.  

  Have their development and performance monitored through a range of assessment 
techniques.  

 Have equal opportunity to study all aspects of personal, social, health and citizenship 
education 

 

Equality 

The school is committed to ensuring we celebrate difference and promote equality in all we 

do. Our school welcomes everyone from all walks of life. Everyone must welcome and 

celebrate all others in school. Everyone is treated equally regardless of their: 

 Age 

 Disability 

 Gender or gender identity 

 Race or nationality 

 Religion or belief 

 Pregnancy 

 Marriage 

 Sexual orientation. 

Equal opportunities underpin the work done within both the explicit and implicit PSHCE 

curriculum. Pupils are regularly taught about the diverse society we live in and our Spiritual, 

Moral, Social and Cultural guidance prepares the pupils to be effective citizens in life. We 

hold the Rights Respecting School Award, which underpins our guidance, and is reflected 
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within the work we do in school. We are an Educate and Celebrate (LBGT) Good practice 

School.     

 

AIMS 

Learning in PSHCE aims to ensure we provide pupils with opportunities to reflect on and 

clarify their own values and attitudes and explore complex and sometimes conflicting range 

of values and attitudes they encounter in society. 

PSHCE education is critical in contributing to pupils’ personal development, helping them to: 

 build confidence, resilience and self-esteem 

 manage risk 

 make informed choices 

 understand what influences their decision 

 recognise and accept their identity 

 understand and accommodate difference and change 

 manage emotions 

 communicate constructively 

 develop an understanding of themselves 

 develop empathy 

 develop the ability to work with others 

 develop the ability to communicate constructively in a range of situations 

 make valuable contributions to life in class, school and the wider community   

 form and maintain good relationships 

 develop the essential skills for future employability 

 better enjoy and manage their lives. 

 

CLASS TEACHER 

The class teacher will follow the guidelines to this statement of policy and ensure that our 

stated aims and objectives are met as closely as possible. She/he will: 

 plan and deliver a broad, balanced and differentiated curriculum so that all pupils 
receive their entitlement. This will include specific PSHCE lessons, cross-curricular 
learning opportunities, as well as involvement in whole school initiatives to enrich 
PSHCE.  

 mark, evaluate and assess work  

 give feedback and targets for groups and individuals in order to ensure progression and 
continuity. 
 

 

SUBJECT LEADER 

The subject leader will  

 ensure that entitlement is being adhered to. 

 ensure that continuity and progression is on-going through evaluation of the delivery of 
PSHCE 

 maintain own personal knowledge and skills and review the guidelines and policy 
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regularly, updating as necessary. 

 consult and assist staff with planning and delivery of the guidelines 

 be responsible for the purchase, organisation and maintenance of resources.  

 Facilitate and/or deliver in-service training and ensure that all staff are aware of any 
developments in relation to PSHCE 

 liaise with staff and outside agencies to enhance and develop PSHCE. 

 be responsible for monitoring and evaluation of the teaching of PSHCE, through 
planning and work scrutiny 

 complete annual audits and action plans to inform the school development plan. 
 

HEADTEACHER 

The Headteacher will ensure all activities and planning are carried out in an effective way. 

 

PARENTS 

All parents are actively encouraged to work in partnership with the school in the delivery of 
PSHCE. 

 The PSHCE Policy and Guidelines will be available for all parents to inspect. 

 Parents will be kept informed of developments within PSHCE through newsletters, in-
school training courses, open weeks, information leaflets, the website, annual reports, 
etc. 

 Parents will be encouraged to promote PSHCE skills within the home environment 
through homework activities, where appropriate. 

 

GOVERNORS 

The governors will be kept informed of school developments regarding the PSHCE 

curriculum. The completed policy will be given to Governors for information, discussion and 

approval, and they will be notified of any future amendments or developments. Governors 

will be encouraged to keep abreast of developments within PSHCE through information 

sharing and monitoring of the School Development Plan. 

 

OTHER SCHOOLS    

To maintain continuity across phases, the school will:   

 take LA policy and guidance into account when developing and reviewing the 
school's own policy; 

 ensure that the school's policy document on PSHCE is made available to all 
associated educational establishments;  

 liaise with PSHCE Leaders in other schools to ensure there is a smooth progression 
from primary to secondary education. 

 

Transfer of Pupils / Record Keeping ; to maintain continuity in pupil records, the school will: 

  

 make pupil records concerning PSHCE available, as appropriate, to other schools 
following pupil transfer;  

 in the case of pupils with special educational needs, make records available to other 
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relevant professional organisation. 
 

OUTSIDE AGENCIES 

The school will liaise with any outside agencies or interested parties through either the 

Subject Leader or the Headteacher, including: 

 LA PSHE Educational Development Advisory staff. 

 Educational Development Partners  

 Local Cluster Group. 
 

 
LINKS WITH OTHER POLICIES 
 

PSHCE policy is closely aligned to other policies in school, including: 

 Sex and Relationships Policy and Guidance 

 Equality 

 Anti-Bullying 

 Behaviour 

 Safeguarding policies and procedures 

 E-safety 

 Collective worship 

 Health and Safety 

 Other curriculum policies, particularly English, Maths, Science, RE, PE, IT, 

Geography.  

Approaches are often cross-curricular so that meaningful links can be made in learning. The 

policy is also aligned to the school’s work in pupil voice, Educate and Celebrate practices, 

and Rights Respecting School work. Family Group activities and school ethos are linked with 

PSHCE work. 

This policy is relevant to the following DFE guidance:  

Sex and Relationships Education - https://www.gov.uk/government/publications/sex-and-

relationship-education  

Personal, social health and economic guidance – available at 

https://www.gov.uk/government/publications/personal-social-health-and-economic-

education-pshe/personal-social-health-and-economic-pshe-education  

  
Policy statement: relationships education, relationships and sex education, and 

personal, social, health and economic education – available at 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/595828/17030

1_Policy_statement_PSHEv2.pdf  

 

https://www.gov.uk/government/publications/sex-and-relationship-education
https://www.gov.uk/government/publications/sex-and-relationship-education
https://www.gov.uk/government/publications/personal-social-health-and-economic-education-pshe/personal-social-health-and-economic-pshe-education
https://www.gov.uk/government/publications/personal-social-health-and-economic-education-pshe/personal-social-health-and-economic-pshe-education
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/595828/170301_Policy_statement_PSHEv2.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/595828/170301_Policy_statement_PSHEv2.pdf
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GUIDANCE FOR PSHCE TEACHING AND LEARNING 

TEACHING AND LEARNING 

To support our approach with PSHCE North Park Primary has adopted and adapted the guidance from the PSHE Association. 

The PSHE association programme of study is designed to enable children to gradually increase their understanding in a range of concepts. At 

North Park the planning is aligned across the school to ensure progressive and continuous development of knowledge, skills and 

understanding. 

Overarching concepts developed throughout the curriculum include: 

 Identity (their personal qualities, attitudes, skills, attributes and achievements and what influences these; understanding and 
maintaining boundaries around their personal privacy, including online) 

 Relationships (including different types and in different settings, including online) 

 A healthy (including physically, emotionally and socially), balanced lifestyle (including within relationships, work-life, exercise and rest, 
spending and saving and lifestyle choices) 

 Risk (identification, assessment and how to manage risk, rather than simply the avoidance of risk for self and others) and safety 
(including behaviour and strategies to employ in different settings, including online in an increasingly connected world 

 Diversity and equality (in all its forms, with due regard to the protected characteristics set out in the Equality Act 2010) 

 Rights (including the notion of universal human rights), responsibilities (including fairness and justice) and consent (in different 
contexts) 

 Change (as something to be managed) and resilience (the skills, strategies and ‘inner resources’ we can draw on when faced with 
challenging change or circumstance) 

 Power (how it is used and encountered in a variety of contexts including online; how it manifests through behaviours including bullying, 
persuasion, coercion and how it can be challenged or managed through negotiation and ‘win-win’ outcomes) 

 Career (including enterprise, employability and economic understanding) 
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Essential skills and attributes developed through the PSHCE Curriculum  

(adopted from PSHE Association) 

Personal Effectiveness Interpersonal and social effectiveness 

 Self-improvement (including through constructive self-reflection, 
seeking and utilising constructive feedback and effective goal-setting) 

 Identifying unhelpful ‘thinking traps’ (e.g. generalisation and 
stereotyping) 

 Resilience (including self-motivation, perseverance and adaptability) 

 Self-regulation (including promotion of a positive, growth mind-set1 
and managing strong emotions and impulses) 

 Recognising and managing peer influence and the need for peer 
approval, including evaluating perceived social norms 

 Self-organisation (including time management) 

 Strategies for identifying and accessing appropriate help and support 

 Clarifying own values (including reflection on the origins of personal 
values and beliefs) and re-evaluating values and beliefs in the light of 
new learning, experiences and evidence 

 Recalling and applying knowledge creatively and in new situations 

 Developing and maintaining a healthy self-concept (including self-
confidence, realistic self-image, self-worth, assertiveness, self-
advocacy and self-respect) 

 Empathy and compassion (including impact on decision-making 
and 

 behaviour) 

 Respect for others’ right to their own beliefs, values and opinions 

 Discernment in evaluating the arguments and opinions of others 
(including challenging ‘group think’) 

 Skills for employability, including 
 Active listening and communication (including assertiveness 

skills) 
 Team working 
 Negotiation (including flexibility, self-advocacy and 

compromise within an awareness of personal boundaries) 
 Leadership skills 
 Presentation skills 

 Enterprise skills and attributes (e.g. aspiration, creativity, goal 
setting, 
identifying opportunities, taking positive risks) 

 Recognising, evaluating and utilising strategies for managing 
influence 

 Valuing and respecting diversity 
 Using these skills 

Managing risk and decision making (integral to the above) 

 Identification, assessment (including prediction) and management of positive and negative risk to self and others 

 Formulating questions (as part of an enquiring approach to learning and to assess the value of information) 

 Analysis (including separating fact and reasoned argument from rumour, speculation and opinion) 

 Assessing the validity and reliability of information 

 Identify links between values and beliefs, decisions and actions 

 Making decisions 
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Pupils should be taught about the issues as well as be given opportunities to explore their own attitudes, values and beliefs through a range of 

relevant activities. In addition they will explore how to manage an issue, developing strategies, language and skills. Discrete lessons will be 

planned, and lessons that link with other curriculum areas and activities. The PSHCE aims and themes link closely to the whole school ethos 

and aims and lessons are viewed as being of key importance in school.  

The learning opportunities cover the three core themes of: 

 Relationships 

 Health and Wellbeing 

 Living in the Wider World. 

RELATIONSHIPS 

This core theme focuses on: 

 how to develop and maintain a variety of healthy relationships, within a range of social/cultural contexts 

 how to recognise and manage emotions within a range of relationships 

 how to recognise risky or negative relationships including all forms of bullying and abuse 

 how to respond to risky or negative relationships and ask for help 

 how to respect equality and diversity in relationships 

At Key Stage 1 pupils should have the opportunity to learn: 

 to communicate their feelings to others, to recognise how others show feelings and how to respond 

 to recognise that their behaviour can affect other people 

 the difference between secrets and nice surprises (that everyone will find out about eventually) and the importance of not keeping any 
secret that makes them feel uncomfortable, anxious or afraid 

 to recognise what is fair and unfair, kind and unkind, what is right and wrong 

 to share their opinions on things that matter to them and explain their views through discussions with one other person and the whole 
class 

 to listen to other people and play and work cooperatively (including strategies to resolve simple arguments through negotiation) 

 to offer constructive support and feedback to others 

 to identify and respect the differences and similarities between people 

 to identify their special people (family, friends, carers), what makes them special and how special people should care for one another 

 to judge what kind of physical contact is acceptable, comfortable, unacceptable and uncomfortable and how to respond (including who 
to tell and how to tell them) 

 that people’s bodies and feelings can be hurt (including what makes them feel comfortable and uncomfortable) 
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 to recognise when people are being unkind either to them or others, how to respond, who to tell and what to say 

 to recognise different types of teasing and bullying, to understand that these are wrong and unacceptable 

 strategies to resist teasing or bullying, if they experience or witness it, whom to go to and how to get help 

At Key Stage 2, building on Key Stage 1, pupils should have the opportunity to learn: 
 

 to recognise and respond appropriately to a wider range of feelings in others 

 to recognise what constitutes a positive, healthy relationship and develop the skills to form and maintain positive and healthy 
relationships 

 to recognise ways in which a relationship can be unhealthy and whom to talk to if they need support 

 to recognise different types of relationship, including those between acquaintances, friends, relatives and families 

 that civil partnerships and marriage are examples of a public demonstration of the commitment made between two people who love and 
care for each other and 

 want to spend their lives together and who are of the legal age to make that commitment 

 that marriage is a commitment freely entered into by both people, that no one should marry if they don’t absolutely want to do so or are 
not making this decision freely for themselves 

 that their actions affect themselves and others 

 to judge what kind of physical contact is acceptable or unacceptable and how to respond 

 the concept of ‘keeping something confidential or secret’, when they should or should not agree to this and when it is right to ‘break a 
confidence’ or ‘share a secret’ 

 to listen and respond respectfully to a wide range of people, to feel confident to raise their own concerns, to recognise and care about 
other people's feelings and to try to see, respect and if necessary constructively challenge others’ points of view 

 to work collaboratively towards shared goals 

 to develop strategies to resolve disputes and conflict through negotiation and appropriate compromise and to give rich and constructive 
feedback and support to benefit others as well as themselves 

 that differences and similarities between people arise from a number of factors, including family, cultural, ethnic, racial and religious 
diversity, age, sex, gender identity, sexual orientation, and disability (see ‘protected characteristics’ in the Equality Act 2010) 

 to realise the nature and consequences of discrimination, teasing, bullying and aggressive behaviours (including cyber bullying, use of 
prejudice-based language, ‘trolling’, how to respond and ask for help) 

 to recognise and manage ‘dares’ 

 to recognise and challenge stereotypes 

 about the difference between, and the terms associated with, sex, gender identity and sexual orientation 

 how to recognise bullying and abuse in all its forms (including prejudice-based bullying both in person, online and through social media) 

 that two people who love and care for one another can be in a committed relationship and not be married or in a civil partnership 
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 that forcing anyone to marry is a crime; that support is available to protect and prevent people from being forced into marriage and to 
know how to get support for them self or other 

 to understand personal boundaries; to identify what they are willing to share with their most special people; friends; classmates and 
others; and that we all have rights to privacy 

 

HEALTH AND WELLBEING 

This core theme focuses on: 

 what is meant by a healthy lifestyle 

 how to maintain physical, mental and emotional health and wellbeing 

 how to manage risks to physical and emotional health and wellbeing 

 ways of keeping physically and emotionally safe 

 about managing change, including puberty, transition and loss 

 how to make informed choices about health and wellbeing and to recognise sources of help with this 

 how to respond in an emergency 

 to identify different influences on health and wellbeing 

At Key Stage 1 pupils should have the opportunity to learn: 

 what constitutes, and how to maintain, a healthy lifestyle including the benefits of physical activity, rest, healthy eating and dental health 

 to recognise what they like and dislike, how to make real, informed choices that improve their physical and emotional health, to 
recognise that choices can have good and not so good consequences 

 to think about themselves, to learn from their experiences, to recognise and celebrate their strengths and set simple but challenging 

goals 

 about good and not so good feelings, a vocabulary to describe their feelings to others and to develop simple strategies for managing 
feelings 

 about change and loss and the associated feelings (including moving home, losing toys, pets or friends) 

 the importance of, and how to, maintain personal hygiene 

 how some diseases are spread and can be controlled; the responsibilities they have for their own health and that of others; to develop 
simple skills to help prevent diseases spreading 

 about the process of growing from young to old and how people’s needs change 

 about growing and changing and new opportunities and responsibilities that increasing independence may bring 

 the names for the main parts of the body (including external genitalia) and the bodily similarities and differences between boys and girls 

 that household products, including medicines, can be harmful if not used properly 
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 rules for and ways of keeping physically and emotionally safe including responsible ICT use and online safety, road safety, cycle safety 
and safety in the environment, rail, water and fire safety 

 about people who look after them, their family networks, who to go to if they are worried and how to attract their attention 

 about the ways that pupils can help the people who look after them to more easily protect them 

 to recognise that they share a responsibility for keeping themselves and others safe, when to say, ‘yes’, ‘no’, ‘I’ll ask’ and ‘I’ll tell’ 
including knowing that they do not need to keep secrets 

 what is meant by ‘privacy’; their right to keep things ‘private’; the importance of respecting others’ privacy 

At Key Stage 2, building on Key Stage 1, pupils should have the opportunity to learn: 

 what positively and negatively affects their physical, mental and emotional health 

 how to make informed choices (including recognising that choices can have positive, neutral and negative consequences) and to begin 
to understand the concept of a ‘balanced lifestyle’ 

 to recognise opportunities and develop the skills to make their own choices about food, understanding what might influence their 
choices and the benefits of eating a balanced diet 

 to recognise how images in the media (and online) do not always reflect reality and can affect how people feel about themselves 

 to reflect on and celebrate their achievements, identify their strengths and areas for improvement, set high aspirations and goals 

 to deepen their understanding of good and not so good feelings, to extend their vocabulary to enable them to explain both the range 
and intensity of their feelings to others 

 to recognise that they may experience conflicting emotions and when they might need to listen to, or overcome these 

 about change, including transitions (between key stages and schools), loss, separation, divorce and bereavement 

 to differentiate between the terms, ‘risk’, ‘danger’ and ‘hazard’ 

 to recognise, predict and assess risks in different situations and decide how to manage them responsibly (including sensible road use 
and risks in their local environment) and to use this as an opportunity to build resilience 

 to recognise how their increasing independence brings increased responsibility to keep themselves and others safe 

 that bacteria and viruses can affect health and that following simple routines can reduce their spread 

 how pressure to behave in unacceptable, unhealthy or risky ways can come from a variety of sources, including people they know and 
the media 

 to recognise when they need help and to develop the skills to ask for help; to use basic techniques for resisting pressure to do 
something dangerous, unhealthy, that makes them uncomfortable or anxious or that they think is wrong 

 school rules about health and safety, basic emergency aid procedures, where and how to get help 

 what is meant by the term ‘habit’ and why habits can be hard to change 

 which, why and how, commonly available substances and drugs (including alcohol, tobacco and ‘energy drinks’) can damage their 
immediate and future health and safety; that some are restricted and some are illegal to own, use and give to others 

 how their body will, and their emotions may, change as they approach and move through puberty 
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 about human reproduction 

 about taking care of their body, understanding that they have the right to protect their body from inappropriate and unwanted contact; 

understanding that actions such as female genital mutilation (FGM) constitute abuse and are a crime, and develop the skills and 

strategies required to get support if they have fears for themselves or their peers 

 strategies for keeping physically and emotionally safe including road safety (including cycle safety- the Bikeability programme), and 
safety in the environment (including rail, water and fire safety) 

 strategies for keeping safe online; the importance of protecting personal information, including passwords, addresses and the 
distribution of images of themselves and others 

 about people who are responsible for helping them stay healthy and safe; how they can help these people to keep them healthy and 
safe 

 the responsible use of mobile phones: safe keeping (looking after it) and safe user habits (time limits, use of passcode, turning it off at 
night etc.) 

 how to manage requests for images of themselves or others; what is and is not appropriate to ask for or share; who to talk to if they feel 
uncomfortable or are concerned by such a request 

 

LIVING IN THE WIDER WORLD 

 This core theme focuses on: 

 about respect for self and others and the importance of responsible behaviours and actions 

 about rights and responsibilities as members of families, other groups and ultimately as citizens 

 about different groups and communities 

 to respect diversity and equality and how to be a productive member of a diverse community 

 about the importance of respecting and protecting the environment 

 about where money comes from, keeping it safe and the importance of managing it effectively 

 the part that money plays in people’s lives 

 a basic understanding of enterprise 

At Key Stage 1 pupils should have the opportunity to learn: 

 how they can contribute to the life of the classroom and school 

 to help construct, and agree to follow, group, class and school rules and to understand how these rules help them 

 that people and other living things have rights and that everyone has responsibilities to protect those rights (including protecting others’ 
bodies and feelings; being able to take turns, share and understand the need to return things that have been borrowed) 

 that they belong to different groups and communities such as family and school 



NORTH PARK PRIMARY SCHOOL – PSHCE POLICY AND GUIDANCE 

Adapted from PSHE Association planning and guidance                           P. Monk 2017 

 what improves and harms their local, natural and built environments and develop strategies and skills needed to care for these 
(including conserving energy) 

 that money comes from different sources and can be used for different purposes, including the concepts of spending and saving 

 about the role money plays in their lives including how to keep it safe, choices about spending or saving money and what influences 
those choices 

 ways in which they are all unique; understand that there has never been and will never be another ‘them’ 

 ways in which we are the same as all other people; what we have in common with everyone else 

 about the ‘special people’ who work in their community and who are responsible for looking after them and protecting them; how people 
contact those special people when they need their help, including dialling 999 in an emergency. 

 

At Key Stage 2, building on Key Stage 1, pupils should have the opportunity to learn: 

 to research, discuss and debate topical issues, problems and events that are of concern to them and offer their recommendations to 
appropriate people 

 why and how rules and laws that protect them and others are made and enforced, why different rules are needed in different situations 
and how to take part in making and changing rules 

 to understand that there are basic human rights shared by all peoples and all societies and that children have their own special rights 
set out in the United Nations Declaration of the Rights of the Child 

 that these universal rights are there to protect everyone and have primacy both over national law and family and community practices 

 to know that there are some cultural practices which are against British law and universal human rights, such as female genital 
mutilation (FGM) 

 to realise the consequences of anti-social, aggressive and harmful behaviours such as bullying and discrimination of individuals and 
communities; to develop strategies for getting support for themselves or for others at risk 

 that they have different kinds of responsibilities, rights and duties at home, at school, in the community and towards the environment; to 
continue to develop the skills to exercise these responsibilities 

 to resolve differences by looking at alternatives, seeing and respecting others’ points of view, making decisions and explaining choices 

 what being part of a community means, and about the varied institutions that support communities locally and nationally 

 to recognise the role of voluntary, community and pressure groups, especially in relation to health and wellbeing 

 to appreciate the range of national, regional, religious and ethnic identities in the United Kingdom 

 to consider the lives of people living in other places, and people with different values and customs 

 about the role money plays in their own and others’ lives, including how to manage their money and about being a critical consumer 

 to develop an initial understanding of the concepts of ‘interest’, ‘loan’, ‘debt’, and ‘tax’ (e.g. their contribution to society through the 
payment of VAT) 
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 that resources can be allocated in different ways and that these economic choices affect individuals, communities and the sustainability 
of the environment across the world 

 what is meant by enterprise and begin to develop enterprise skills 

 to explore and critique how the media present information 

 to critically examine what is presented to them in social media and why it is important to do so; understand how information contained in 
social media can misrepresent or mislead; the importance of being careful what they forward to others 

 
Emotional wellbeing 
A key focus for pupils at North Park school is development of emotional wellbeing. The PSHCE curriculum is the core element of this, and 

activities are regularly developed to enhance pupil motivation, resilience, coping skills and to develop a positive Mindset (Dweck). They are 

explicitly taught about emotions and feelings, as well as how to manage and control them. Where necessary additional support will be given, 

and advice sought from outside agencies. School also uses resources developed by Dr Tom Robson (Tredu)and Di Pardo (Think Like a 

Learner) to support and further enrich classroom approaches. These activities are based around developing Gem Powers (Robson and Tredu) 

to help children focus on and improve their ability to:   

 show awareness of others, what we say or do that impacts on feelings (Ruby power) 

 notice a problem and thinking of ways to solve it (Diamond power) 

 bounce back from mistakes and disappointment and controlling feelings of disappointment or anger (Emerald power) 

 maintain their focus and stay in control of their learning, avoiding distraction (Sapphire power) 

This work is ongoing and through this approach we hope to help children develop strategies to enhance their emotional wellbeing. In additional 

staff will use the lessons developed by the PSHE Association, available from https://www.pshe-association.org.uk/ to support teaching and 

learning.   

 

WHOLE SCHOOL OPPORTUNITIES 

At North Park Primary School we understand much of the PSHCE curriculum will be reinforced in ongoing practice, as well as through whole 

school opportunities. We plan a wide range of opportunities in which all pupils are involved. These include opportunities related to: 

 PSHCE week – at the start of every year, each class undertakes a core theme. This includes opportunities to enrich the curriculum with 

visits, visitors, practical tasks and presentation.  

 Multi-cultural week – each Spring term. Each class studies another country, its culture and practices. 

 Anti-Bullying week, including buddies and mini-buds 

 Fair trade 

https://www.pshe-association.org.uk/
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 School council  

 Youth Forum (Spennymoor Cluster Schools) 

 Sports Leaders 

 Educate and Celebrate work (LGBT) 

 Young carers 

 Bikeability 

 Road Safety training 

 Safety Carousel 

 School nurse visits, including FISCH 

 Dental Nurse visits 

 Family learning 

 Family groups linked to Rights Respecting School work 

 Links with local community groups, including Local Police, Centres of worship and SUCCESS, as well as local cluster school events 

 Opportunities to contribute to community events 

 Visits and visitors 

 A range of charity fundraising events, including Go-Givers 

 Sports events, festivals and competitions; local sporting facilities links 

 School bank 

 Enterprise events, e.g. Y6 Fun Day 

 Assemblies and collective worship 

 Sporting activities and events 

This list is not exhaustive and the school is fully committed to enhancing opportunities for PSHCE through activities within the local, national 

and international community. The Community Manager plays a key role in facilitating this across the school.  

CROSS –CURRICUAL LINKS AND LEARNING 

PSHCE links across the whole school curriculum. In all subjects pupils have the opportunity to work individually and collaboratively, to debate 

and discuss, share ideas and opinions. They learn to share, take turns and communicate with one another, accepting differing ideas and 

opinions. They are encouraged to learn from mistakes, develop resilience and solve problems. They are supported to view their class, school 

and wider community as something they can contribute actively to and are encouraged to take part in events. This broad, implicit development 

is a key element of the school curriculum and to the approaches used for learning and development. However there are also clear curriculum 

links, which can be made with specific subjects. Examples (not exhaustive) include: 
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 English – opportunities to develop communication through speaking, listening, reading and writing skills; opportunities to develop key 

vocabulary and understanding of concepts; access to a wide range of texts and stories to support understanding and learning; 

opportunities to research key issues. 

 Maths – developing an understanding of money; research and interpret data 

 Science – importance of diet, nutrition, cleanliness; links with growth and development;  

 Geography and History – learning about other cultures and cultural/historical change; learning about environmental issues 

 RE – learning about the beliefs and practices of others, developing tolerance and understanding 

 PE – physical wellbeing and physical health 

 DT – importance of healthy diet and nutrition 

 MFL – opportunities to learn about other cultures 

PLANNING 

When planning PSHCE lessons staff will: 

 Identify the learning objective and intended learning outcome 

 Plan an activity to establish a baseline 

 Plan activities to allow pupils to achieve the intended outcomes. These will include opportunities to develop vocabulary and key 

understanding 

 Incorporate an activity to assess for learning, reflect on learning and allow pupils to demonstrate progress 

A wide range of opportunities will be planed that will include: 

 Individual, paired and group work 

 Ability groups and mixed ability groups 

 Speaking and listening activities, including discussion and debate 

 Access to a range of texts, both fiction and non-fiction, with particular emphasis on stories related to key themes 

 Writing and drawing 

 Presentation 

 Homework  
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NORTH PARK PRIMARY SCHOOL – PSHCE PLANNING OVERVIEW 
   

Autumn Term 

Relationships 

Living in the Wider World 

Spring Term 

Relationships 

Living in the Wider World 

Summer Term 

Health and Wellbeing 

Living in the Wider World 

Contributing to classroom and school life 

Feelings and Emotions 

Valuing difference (link to Anti-Bullying week) 

Additional focus areas: 

Emotional Wellbeing 

Anti-Bullying week 

E-safety 

Healthy Relationships 

Rights and responsibilities 
Taking care of the environment 

Money matters (KS1) 

Additional focus areas: 

Multi-cultural week 

Links to RRS work 

Links to Fair Trade 

Healthy lifestyles 
Keeping safe 

Growing and changing 

Money matters (KS2) 

Additional focus areas: 

Sex and Relationship Education 

 

PSHCE week 

Reception – People who help us 

Year 1 – Keeping Clean – core theme of Health and Wellbeing 

Year 2 – Healthy Eating – core theme of Health and Wellbeing 

Year 3 – Emergency 999 – Staying Safe – core theme of Health and Wellbeing 

Year 4 – Rules and Laws – core theme of Living in the Wider World 

Year 5 – Choices – Drugs, alcohol and tobacco – core theme of Health and Wellbeing 

Year 6 – Democracy – core theme of Living in the Wider World 
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Examples of useful activities for PSHCE lessons 

Sides 
Pupils have to decide to agree/disagree with a statement. They then discuss their opinion with someone on the same/opposite side.   

Agony aunt/uncle 
Small groups of 3 or 4.  Each group takes on the role of an agony aunt/uncle. The group is asked to respond to an imaginary 

problem/letter/email/blog post.  Groups can share their solutions. 

Consequences  
Each group considers the possible options/consequences of a situation.  It is important to consider realistic consequences, both positive and 

negative. 

Snowballing 
Pupils work alone for a few minutes, listing ideas related to a task.  They then form pairs and share views. The pairs then double up and share 

their ideas. 

Data Search 
Pupils search through a selection of resources to find out information and answers to questions.  Pupils could devise their own questions, or set 

questions for another group to answer. 

Plus, Minus, Interesting 
Pupils read an item of information and then decide individually/in groups what aspects of the information they consider to be a plus, a minus or 

just interesting! 

Thinkers Keys 
Pupils are given a series of situations to discuss, e.g. what if you could only be a friend for a week, or what if you could see the feelings of 

everyone in the school as if you were looking through a glass container? 

Fish bowl 
One group performs an activity while the others sit around them and observe.  The audience 
may be asked to observe generally or look for specific things.  They could have a check list of things to look out for. 
 
Peer education 
Groups of pupils of the same or similar ages act as educators or mentors, they then share their “expertise” with other groups using ICT 

resources, etc. 

Role play 
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Pupils take on the role of another person and act out a scenario.  The audience can rewind the action, fast-forward, and explore different 

consequences and decisions.  They can also “spotlight” certain characters & question them “in role”. 

Diamond 9 (or diamond 4) 
Small groups are given prepared cards (9 or more/ 4 or more), each with a statement relating to an issue for discussion, e.g. the qualities of a 

good friend.  Each group arranges the cards in the shape of a diamond to represent their views on the relative importance of each statement.  

This activity would work well using a sorting App for tablet computers. 

Card sort 

Groups or pairs are asked to sort cards into columns or sets such as ‘true/false/not sure’, ‘positive factors/negative factors’ etc.  

Tour 
Groups of pupils prepare visual material in the form of posters to display on the wall.  Pupils then go on a “gallery” tour and discuss the 

materials presented. 

Matching 
Cards are made up to which can then be matched together by pupils, e.g. anti-social behaviour cards may be matched to the risks and 

consequences 

Carousel 
Half the group forms a circle facing outwards.  The other half forms another circle around them, facing inwards.  Each person in the inner circle 

should face someone in the outer circle. Each pair can be asked to talk about an issue or dilemma.  Partners can be changed by one of the 

circles moving round one place. 

Word storm 
Pupils give spontaneous suggestions regarding any issue.  This is a short, quick activity where suggestions are recorded, but not discussed or 

challenges.  Recorded material can be used later. 

Mind mapping 
Ideas for a topic/what everyone knows about a certain topic are mapped out in visual map, individually or in groups.  Can be used at the 
beginning and/or end of a topic as a review/consolidation of knowledge and understanding.  
 
‘You choose’ (Visual/Auditory/ Kinaesthetic) 
Pupils are asked to draw/write/act out in response to a specific activity, e.g. Why shouldn’t we share personal information online? 

Continuum 
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An imaginary line is drawn across the room.  Pupils are told that one end of the line represents one extreme viewpoint and the other end 

represents the opposite view.  Statements relating to a particular issue are read out, and pupils stand along the continuum according to what 

they think.  Pupils may discuss their view with someone else nearby, and/or with someone who has a different view.  If the possibility of 

polarized views is undesirable, or if pupils are less confident, “islands” rather than a line can be used. 

Envoys 
Various groups of pupils are formed, each with a different task or issue to discuss or research.  After a given amount of time, a representative 

from each group goes to another group to relate the key points or findings to them. 

Buzz Group 
Small groups of 3 to 4.  Groups are asked to discuss a dilemma or situation for a short, specified time, then return to the larger group to discuss 

ideas. 

Dilemma groups 
In groups, pupils read an account of a situation which poses a dilemma/leaves the person/people involved in a quandary.  Using a web format, 

pupils consider the dilemma from the view of the individual/s, community, wider community involved and discuss the impact it will have on them 

all depending on the decision that is made. 

Triad     
A pupil engages in an activity with another pupil while a third observes, maybe writes notes, and gives feedback.  Roles can be 

reversed/changed. 

Debate 
A motion is decided on for discussion.  Two opposing views are then prepared & presented to the pupils with relevant information supporting 

evidence.  After a question and answer sessions and discussion, the group votes for/against the motion. 

Syndicate 
A type of role play where pupils are formed into groups to represent a view, opinion or organisation.  The group has to enter negotiations with 

another group representing a different view. 

Rounds 
All pupils are given the opportunity to express a view or opinion about a particular situation. This works well at the beginning/end of sessions. 

Circle Time 
A mechanism for structured discussion where all participants sit in a circle representing a non-divisive and safe environment within which to 

discuss an issue. 

What happened next/before? 
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Pictures/images/video clips are shown of a given situation. Pupils then have to predict what happened next or before and give reasons for their 

answers. Can be extended to consider what alternative choices could/should characters have made before, or make next. 

Quizzes 
Teacher/pupils make up questions for the rest of the class to answer as a quiz game. Popular formats such as University Challenge/ 

Mastermind popular can be used, as can quiz apps for tablets. 

Silent Debate 
Using a big sheet of paper with challenging question in the centre.  Pupils not allowed to talk and they write their response to the question and 

each other’s comments in silence in groups around the table.  Everyone takes part.  Use a key at the side of the page to indicate which child 

used which coloured pen.  Walk around and add to other groups ideas/thoughts. 

Yes, No, Maybe 
Challenging questions on slips of paper.  Pupils work in groups/pairs. Decide whether the answer is yes/no/maybe. Feed back to main group. 

 

Assessment of learning and progression in PSHCE 

Assessment in PSHE education needs to be an integral part of teaching and learning, therefore it is important to understand the process of and 

reasons for assessing learning in PSHE.  Assessment is used to promote learning, to identify pupils’ progress and ongoing learning needs, to 

allow them to reflect on their own learning and to demonstrate the impact the program 

me is having on them. It is therefore as central to effective teaching and learning in PSHE education as it is in any other subject.  

Assessment refers to gauging what has been learned and what still needs to be learned.  It therefore differs from evaluation, which is about the 

process: how well activities worked (e.g.: the activity that helped the pupils learn most was…); how useful resources were (e.g.: the text helped 

me to decide…); how interesting pupils found the lesson (e.g.: I liked it because…) and so on.  Both assessment and evaluation  are central to 

an effective programme. 

Learning in PSHE education should be assessed for several reasons. It is important for pupils to have opportunities to reflect on their learning, 

especially when that learning relates directly to the individual’s identity – their personal qualities, attitudes, skills, attributes, achievements and 

influences.  Assessment increases pupils’ motivation and improves learning as their raised awareness of their development illustrates the value 

of their learning.  It is important for teachers to feel confident that learning has taken place, to be able to demonstrate progress, and to identify 

future learning needs.  It also allows the leadership team, parents, governors and school inspectors to see the impact PSHE education is 

having for pupils and for whole-school outcomes, such as on personal development, behaviour and welfare, safeguarding, SMSC development 
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and the promotion of fundamental British values. Without assessing your PSHE education all you can do is describe provision; you cannot 

show its impact. 

Personal attributes and skills, so central to PSHE education, are arguably the hardest aspect of learning to assess. It may well be that teachers 

cannot accurately assess a pupil’s resilience, empathy or risk management with any real meaningfulness or confidence. However, pupils 

themselves will be able to judge, for instance, whether they feel more confident, or have a firmer sense of their own ability to identify and 

assess risk than they did before.  

While it might not be written down and handed in for marking, such personal reflection in PSHE education lessons is essential, so ensuring 

pupils have time and space to reflect on this – either privately or through discussion – is a vital part of the assessment process. Assessing 

learning in PSHE education works best with and should include a combination of teacher assessment and pupil self- and peer-assessment. 

Assessment in PSHE education should not be about levels or grades, passing or failing. The model of assessment that is most meaningful in 

PSHE education is ipsative assessment. Ipsative assessment compares the pupil’s results against his or her previous results in a similar way 

to an athlete measuring today’s performance against their previous performance. So the benchmark against which progress is measured is the 

pupil’s own starting point; not the performance of others or the requirements of an exam syllabus. This gives us the following model for 

assessing any learning in PSHE education, including the learning identified in this toolkit. 

A model for assessment in a series of lessons 

 

 

 

 

 

 

 

 

Baseline assessment activities  

  

1 Baseline assessment  

Carry out a baseline 

assessment before starting a 

new ‘piece of learning’ (which 

might be a single lesson or 

series of lessons constituting a 

‘module’ or ‘topic’). 

2 Assessment for Learning (AfL) 

Build AfL into the lesson(s) to gauge 

understanding, adapt teaching, promote 

and maximise learning. 

Strategies might include building on the 

baseline assessment, structured 

questioning, mini-plenaries between 

activities, feedback and feed forwards. 

3 Assessment of Learning (AoL)  

At the end of the ‘piece of learning’, 

measure progress from the starting 

point (AoL). Use this to evidence 

progress and inform future teaching. 
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The nature of PSHE education is such that we cannot make any assumptions based on a pupil’s age or year group or about their existing 

knowledge, understanding, attributes, skills, strategies, beliefs and attitudes. So to assess learning and progress effectively, it is vital that we 

carry out a baseline assessment before we teach anything new.  As pupils’ learning in topics such as healthy eating, online safety, relationships 

and so on will come from a number of sources, we can only see whether they have made progress in their learning if we have established the 

knowledge, understanding, attributes, skills, strategies, beliefs and attitudes they had before any new teaching took place. 

The learning we wish to assess will relate to the pupils’ attributes and skills (such as resilience, negotiation, self-awareness, risk management 

and interpersonal skills), as well as the knowledge and understanding related to the context (for example bullying, consent, mental and 

emotional health). Pupils’ existing knowledge and understanding is arguably the easiest learning to assess but whilst gauging pupils’ existing 

skills, strategies, attitudes, beliefs and attributes can never be an exact science, there are activities that will allow teachers an insight into their 

pupils’ starting point. 

Some examples of activities that lend themselves well to baseline assessment in PSHE education are outlined below. The elements of learning 

for which they are more or less useful will of course depend upon the exact nature of the activity and its context, so these are given for 

guidance only and are not definitive. 

 

Baseline assessment 

activity 

More useful for assessing … Less useful for assessing … 

Questioning Knowledge, understanding, attitudes, beliefs, strategies, pupils’ 

questions relating to the topic 

Skills, attributes 

Discussion  Knowledge, understanding, attitudes, beliefs, strategies, pupils’ 

questions relating to the topic 

Skills, attributes 

Brainstorming Knowledge, understanding, attitudes, beliefs Skills, strategies, attributes 

Role-play, hot-seating, freeze-

frame and other drama 

techniques 

Skills, strategies, attributes, attitudes Knowledge, understanding 

Storyboards/cartoon 

strip/scenario script writing 

Skills, strategies, attitudes Knowledge, understanding, attributes 

 

Responding to a scenario, 

picture or video clip 

Knowledge, understanding, attitudes, beliefs, strategies Skills, attributes 



NORTH PARK PRIMARY SCHOOL – PSHCE POLICY AND GUIDANCE 

Adapted from PSHE Association planning and guidance                           P. Monk 2017 

 

Mind map or spider diagram Knowledge, understanding, attitudes, beliefs 

 

Skills, strategies, attributes 

‘Graffiti wall’/‘working wall’ Starting point of a group, 

knowledge, understanding, attitudes, beliefs, pupils’ questions 

relating to the topic 

Starting point of individuals, 

skills, strategies, attributes 

Quiz Knowledge, understanding Skills, strategies, attributes 

 

Questionnaire Knowledge, understanding, attitudes, beliefs 

 

Skills, strategies, attributes 

Continuum/‘washing line’  

 

Attitudes, beliefs, attributes Knowledge, understanding, skills, strategies 

 

Points on a scale (e.g. pupils 

rating themselves on a scale 

for where they see 

themselves to be in relation 

to the learning outcomes) 

Attitudes, beliefs, attributes Knowledge, understanding, skills, strategies 

‘Draw and write’ (pupils 

respond in pictures and 

words to an open-ended, 

neutral instruction: e.g. draw 

someone doing something 

risky, draw a healthy person) 

Knowledge, understanding, attitudes, beliefs, complex 

concepts 

Skills, strategies, attributes 

Explain to an alien Knowledge, understanding, attitudes, beliefs, strategies, 

complex concepts 

Skills, attributes 

Card sort, e.g. ‘diamond 9’ Attitudes, beliefs, understanding 

 

Skills, knowledge, attributes 
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Assessing progress over the course of a lesson or series of lessons  
 
At the end of the lesson or series of lessons, pupils should have opportunities to demonstrate the progress they have made from their starting 

point assessed in the baseline activity. Possibly the simplest and most effective way of demonstrating progress is to either repeat, or better still, 

revisit the original baseline activity. Some baseline assessment activities (such as mind-maps, ‘draw and write’, ‘explain to an alien’), lend 

themselves very well to a simple revisit where each pupil uses a different colour to add to their baseline activity and make any changes they 

now want to make, allowing the pupil and teacher to clearly see how far they have come in their learning. In other cases pupils might repeat the 

activity or carry out a completely different activity. Taking the examples of baseline activities above, the table below indicates possible ways of 

revisiting or using those activities to demonstrate progress at the end of the lesson or series of lessons. Again this is not a definitive list and 

activities should always be used flexibly to meet the needs of pupils and the learning objectives. 

 

Using baseline activities as the basis for the end point activity 

Baseline assessment activity End point activity to demonstrate progress 

Questioning Revisit key questions, extending with higher order questions. Invite pupils to think of key questions 

for future learning. 

Discussion  Revisit main arguments from baseline discussion; formal debate; presentations. 

Brainstorming If written down, revisit in a different colour – add, amend, expand. 

Role-play, hot-seating, freeze-frame and other 

drama techniques 

Repeat role-play showing how strategies have developed/changed and demonstrating new skills; 

script a conversation or role-play on a related but more challenging situation. 

Storyboards/cartoon strip/scenario script 

writing 

Evaluate effectiveness of baseline strategies/ideas through discussion; revisit in a different colour 

– add, amend, expand, change; role-play their revised script. 

Responding to a scenario, picture or video clip 

 

If written down, revisit in a different colour – add, amend, expand; discuss or write down any 

changes to their response as a result of the learning. 

Mind map or spider diagram Revisit in a different colour – add, amend, expand. 

‘Graffiti wall’/‘working wall’ Revisit in a different colour – add, amend, expand; answer questions written on the wall at the 

beginning and think of key questions for future learning. 

Quiz Repeat quiz; ask pupils to write a new set of quiz questions for peers to answer. 

Questionnaire Repeat questionnaire; ask pupils to write a new questionnaire for peers to answer. 

Continuum/‘washing line’  Repeat the activity asking pupils to discuss whether, and if so how far, they have moved along the 
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 continuum and why; photograph new continuum or washing line positions and compare with photo 

of baseline positions. 

Points on a scale  Pupils rate themselves on the same scale in the light of the new learning. 

‘Draw and write’  Revisit in a different colour – add, amend, expand. 

Explain to an alien Revisit in a different colour – add, amend, expand; think of additional questions for the alien to ask 

to explore the concept further and answer each other’s questions. 

Card sort e.g. ‘diamond 9’ Repeat the card sort; photograph and compare to a photo of the original; justify verbally or in 

writing any changes to the order resulting from the new learning. 

 

 

 
Additional ideas for end point activities to demonstrate learning at the end of a series of lessons:  
 

 Presentations  

 Producing resources and materials to teach younger pupils  

 Leading a discussion or other learning activity with younger pupils  

 Producing a blog or podcast  

 Keeping a journal, diary or log of times when they have demonstrated a particular skill or attribute during the week  
  

All the activities above provide assessment evidence in their own right and where a baseline activity has been revisited it is usually very easy to 

demonstrate progress. The learning outcomes included in the medium term planning grids will be used for measuring and recording attainment 

– pupils working below, at or exceeding. 


