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North Park Primary School - Pupil premium strategy statement             

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil 
premium had within our school.  

School overview 

Detail Data 

School name North Park Primary 

Number of pupils in school  210 

Proportion (%) of pupil premium eligible pupils 56 

Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended) 2021-2022 

Date this statement was published 20.9.21 

Date on which it will be reviewed 20.7.22 

Statement authorised by P Monk 

Pupil premium lead P Monk 

Governor / Trustee lead N Foster 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £154675 

Recovery premium funding allocation this academic year (based on 115 pupils – TBC) £16675 

Pupil premium funding carried forward from previous years (enter £0 if not applicable) £0 

Total budget for this academic year £171350 
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Part A: Pupil premium strategy plan 

Statement of intent 

• The ultimate aim of the pupil premium plan is to promote good progress and attainment for disadvantaged pupils, with gaps narrowing 

between those classified as disadvantaged and others, as they progress though school 

• Children should have access to a broad, balanced and enriched learning experience that prepares them for the next stages in their 

education journey, raising their aspirations and helping them achieve their maximum potential, whatever their ability; the premium helps 

ensure pupils are given access to a wide range of experiences that may not be available to them as a result of personal disadvantaged 

circumstances 

• Premium Plans target wider measures, designed to support pastoral and wellbeing needs, including attendance where necessary; specific 

targeted teaching and intervention; professional development to ensure pupils are taught by a skilled workforce; and a wide range of 

learning resources to ensure a high-quality education. 

• Plans are regularly reviewed and based on analysis of monitoring undertaken across the year 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge number Detail of challenge  

1 

Attainment and 
Progress 

The Covid pandemic has impacted on the teaching and learning of all pupils in school and the proportion of pupils working 
below ARE has increased, particularly in younger years.  

There are gaps between the attainment and progress of disadvantaged and non-disadvantaged pupils in reading, writing and 
maths which have increased as a result of the challenges faced during the Covid pandemic. Across the 2019-2020 and 2020-
2021 academic years, many parents struggled to access and support learning at home during national lockdown; learning in 
school was regularly disrupted as a result of temporary or longer-term closures. Younger pupils in particular have had their 
early learning significantly disrupted. Challenges school faces as a result of this will need to be addressed over a number of 
years.  

Attainment and progress rates have been impacted by this disruption. In-school data shows that  

- attainment and progress in reading, writing and maths is lower for disadvantaged pupils than others 
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- fewer disadvantaged pupils achieved GLD in Reception than non-disadvantaged (33% as opposed to 41%; 39% overall 
cohort) 

Validated 2019 data shows 

• Reading – attainment and progress were lower than non-disadvantaged and lower than national disadvantaged 
(improved on previous year’s gaps) 

• Writing – attainment was lower than others and then national disadvantaged; progress was better than others 

• Maths – progress and attainment were better than others but lower than national disadvantaged 

• Fewer disadvantaged pupils achieved GLD than non-disadvantaged in Reception 

2 

Attendance  

Attendance for disadvantaged pupils is lower than that for non-disadvantaged pupils and a greater proportion of persistent 
absentees are pupils in receipt of FSM. Over the last two years attendance anxiety will have contributed to this as well as 
absence for other reasons such as holidays; parents choose to go on holiday in term time as costs of holidays in school 
holiday periods are high. Children are more likely to attend where support is available and where teaching is tailored to their 
needs. 

3 

Early language and 
communication, 
Early movement 

Disadvantaged pupils generally enter school with skills and abilities below their peers; pupils can struggle with early routines 
and play, and benefit from additional adult support; this is particularly the case in language and communication and physical 
development. Pupils make good progress but do not always reach ARE and continue to face challenges in relation to reading 
and vocabulary development which impacts on attainment as they progress through school. Significant resources are 
required to support with this, including SALT, OT and Movement and staffing to support with development and access to 
support in these key areas. Lack of access to school during the Covid pandemic for disadvantaged pupils has meant those 
pupils with vocabulary and language barriers are not accessing regular modelled talk and enrichment. Children lack the skills 
associated with dialogue and have a more limited vocabulary, which in turn impacts on learning and understanding across the 
whole curriculum.  

4 

Social and emotional 
support and 
wellbeing 

 

Additional 
opportunities 

Children in school require significant amounts of social and emotional support; this can be more apparent for disadvantaged 
pupils as they lack some of the opportunities and life experiences than many children who are less disadvantaged can 
access. This has been further exacerbated by the Covid pandemic, when many resources were limited for families and they 
struggled with managing the basics for day to day, including access to healthy food, nutrition and emotional support. Pupils 
were not able to freely interact with one another during Covid pandemic restrictions, impacting on physical development, 
sleep and general routines at home. Social skills have been impacted, particularly in younger children who have not had the 
sustained opportunity to develop these skills in the early years of their education; children are lacking resilience, stamina, 
independence and confidence and this impacts on the need for additional adult support in school significantly. Many children 
have had negative experiences of lockdown which impacts on learning behaviours. 

5 

Access to additional 
support 

Some pupils with additional needs have had disrupted access to services where there is a need for more support as a result 
of Covid pandemic lockdowns and restrictions, such as SALT, OT, CAMHS, health visitors; as a result, there are a number of 
additional needs emerging where pupils need assessment and further support, and this can be exacerbated by longer waiting 
lists.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have 

been achieved. 

Intended outcome Success criteria 

Disadvantaged pupils make at least expected progress by the end 
of year 6, and increasingly in years towards this  

Disadvantaged pupils in Year 6 to achieve at least national average 
progress scores in KS2 2022 SATs (0) with progress matching that of 
others 

Improve attendance of disadvantaged children in school and 
reduce persistent absenteeism   

Disadvantaged children attendance is at least in line with others and 
with national average. 

Measures in place show an improvement in attendance for 
disadvantaged pupils classified with persistent absenteeism 

Improve pupil progress in Reception in Communication and 
Language and Physical from entry points 

Monitoring of lesson observation, work scrutiny and evaluation of 
internal data shows progress in CLL and Physical development from 
starting points 

Support children to develop their social skills and wellbeing, so 
that they develop a range of skills; motivation, resilience, 
concentration, cooperation, social interaction, emotional 
regulation, attention and listening skills. 

Pupils are observed in lessons to show good learning habits and 
make good progress in lessons; they are engaged and motivated to 
tackle work and enjoy challenges and problem solving; strategies to 
support pupils who struggle are effective in helping them develop a 
range of social, emotional and wellbeing skills and strategies 

Support pupils in a targeted way to access additional support, 
where needed, to ensure they continue to make good progress 

Early help is identified quickly and a range of well managed strategies 
are in place to support pupils both academically and socially 

Continue to develop the school workforce to ensure pupils are 
taught by skilled practitioners, who have the subject knowledge 
and resources to deliver a broad, balanced and enriched 
curriculum 

Highly trained staff are confident in their subject knowledge and have 
a deep understanding of pedagogy, key to identifying barriers to 
learning and addressing these in school  

Ensure disadvantaged pupils have access to wide and varied range 
of activities, events, enrichment and enhancement  

Disadvantaged pupils have access to a wide range of activities to 
enhance and enrich the curriculum and learning experience in school 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges 

listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 54824 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Ongoing CPD for school staff 

- Phonics 

- Reading 

- Maths 

- Writing (TT) 

- Curriculum (TT and EDS SLA) 

- Teaching and Learning 
strategies 

- EYFS changes and 
development; early literacy and 
early numeracy 

 

TT – 3000 

Additional CPD budget 10000 

Training and staff development are key aspects in school improvement; well trained staff are 

more likely to have the skills needed to identify barriers to learning and put the necessary actions 

into place, particularly as they know the children well. Ensuring consistency in approaches is key 

to this; collaboration, feedback and marking, mastery learning.  

EEF research suggests: 

•  - a gain of 5 months when children are offered challenge within the curriculum, using mastery 
approaches, and collaborative approaches  
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/mastery-learning 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/collaborative-learning-approaches  

•  - a gain of 5 months when pupils are able to work collaboratively 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/collaborative-learning-approaches 

•  - a gain of 5 months with effective phonics teaching  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-

toolkit/phonics ul 
- A gain of +6 months when children are offered effective reading comprehension 

1, 2, 3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/reading-comprehension-strategies  

- a gain of +6 months for effective early numeracy approaches 

https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-
numeracy-approaches 

- a gain of +4 months for early literacy approaches 

https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-
literacy-approaches  

Additional staffing  

 

- Additional TA for One to One 
phonics (12373) 

- Additional TA support for Early 
phonics (17634) 

- Additional TA for KS2 phonics 
(0.5) (8817) 

 

38824 

Smaller group and smaller cohort provision allow staff to target pupils with more effective 

teaching and feedback.   

Education Endowment Fund research suggests: 

- One to one tuition, that is in additional to class teaching, and is in short regular sessions re-
sult in optimal impact for improved attainment - +5 months 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-
to-one-tuition  
- Teaching assistants who target individuals and small groups show positive benefits where 

this supplement teaching in class (+4 months) 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/teaching-assistant-interventions  
- Small group tuition can improve attainment by up to +4 months, where groups are between 2 

to 3 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-
group-tuition  

• - a gain of 5 months with effective phonics teaching  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phon-
ics 

1, 2, 3,  

Additional leadership role to 
support with parental 
engagement linked to 
wellbeing  

3000 

EEF evidence suggests parental engagement has a positive impact of +4 months 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/parental-engagement  

2, 4 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-numeracy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-numeracy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £77242  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional adult support in 
EYFS and to ensure effective 
practise in early play, literacy 
and numeracy 

 

Additional TA in EYFS – 0.5 
8817 

Children entering Reception may not be able to read or have experience of regular reading at 

home. An additional adult can be targeted to adult-directed tasks to focus on talk, early 

language reading and phonics, and effective play.  

Evidence from the Education Endowment Fund research suggests: 
- a gain of +6 months for effective early numeracy approaches 
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-
numeracy-approaches 
- a gain of +4 months for early literacy approaches 
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-
literacy-approaches  
- staff able to ensure effective early play - +5 months 
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/play-
based-learning  

1, 2, 3, 4 

Reading and Phonics  

 

- Additional adults to support 
bespoke, structured phonics 
teaching in KS1, additional one 
to one provision and KS2 
phonics intervention and 
support in KS2; effective KS1 
reading lessons (as above) 

- Reading enrichment and 
enhancement 

Children entering Reception may not be able to read or have experience of regular reading at 

home. Disadvantaged pupils may have less access to a range of reading resources.     

Evidence from the EEF research suggests: 
- a gain of 5 months with effective phonics teaching  
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-

toolkit/phonics u 
- Teaching assistants who target individuals and small groups show positive benefits where 

this supplement teaching in class (+4 months) 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/teaching-assistant-interventions  
- A gain of +6 months when children are offered effective reading comprehension 

1, 3 

https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-numeracy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-numeracy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/play-based-learning
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/play-based-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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- Reading resources, including 
online subscriptions and books 

18000 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/reading-comprehension-strategies  

Support staff to deliver the 
NELI programme in Reception 
and in Year 1 

As above 

Evidence from the EEF research suggests: 
- Teachers and TAs trained in early talk and approaches to talking impacts on attainment by 

up to six months.  
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communi-
cation-and-language-approaches  

1, 3 

Additional teacher to support 
intervention and catch-up (Y2, 
6, 5) 

- Teacher to deliver foundation 
subjects to allow staff to target 
intervention and catch-up in 
their own classes (0.3) 

12481 

Small group intervention and tuition can help improve progress for targeted pupils 

 Evidence from the EEF research suggests: 
- Gains of +4 months for small group tuition 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/small-group-tuition  

1 

Additional teacher to 
accelerate progress in Years 
2, 4 and 5   

- Year 2 – additional teacher for 
English and Maths lessons 

22050 

- Year 4 and 5 classes are split 
into 3 cohorts – this allows for 
more bespoke teaching in 
English and Maths Sessions 
each morning 0.5 

15894 

- Reducing class size to below 15 improves the amount of quality feedback and one to one 
attention pupils receive and can results in gains of up to +3 months. EEF evidence sug-
gests 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/re-
ducing-class-size  
 
Evidence from the EEF research suggests: 
- Gains of +4 months for small group tuition 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-

toolkit/small-group-tuition 

1 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 42043 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Breakfast club – continue to 
provide free access for all pupils 
in school  

 

– staffing costs   10506 

Access to breakfast club can impact on pupils’ outcomes, as well as behaviour and classroom 
environments  

- The model of pre-school breakfast clubs the EEF trialled – free and universal – appears to 
have clear benefits to pupils. In addition to the positive attainment impact found for 
pupils… the independent evaluation also found both improved attendance and behaviour 
in schools. Most importantly, breakfast clubs help ensure that no child has to learn when 
they’re hungry – EEF 2019 

- As well as reducing hunger, breakfast clubs were perceived to improve concentration and 
behaviour in class and to improve punctuality for some pupils. 

- Additional positive impacts on pupils’ social development and the way in which they helped 
some pupils make wider friendship groups and become more confident were also 
highlighted by schools. DFE 2017 

1, 2, 4,  

Continue to build on 
initiatives in school to support 
wellbeing and outdoor 
learning;  

 

Commando Joe (1475); 

 support for enhancement and 
enrichment (7000); 

 0.1 of TA salary for Draw Talk 
Sessions (2062);  

EWEL counselling SLA (3500)   

BIT support (3000 Crisis Response 
SLA);  

Future Steps SLA (7000) 
Development of Forest Schools 
(2500)  

EEF suggests:  
- Outdoor and adventure learning provides pupils who are disadvantaged with experiences 

they may not otherwise have. Opportunities provided impact on resilience, self-confidence 
and motivations, and although not necessarily definitive in the number of months gained, 
these activities may in turn have positive benefits in terms of academic progress. There are 
wider benefits in terms of self-confidence and self-efficacy. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-
toolkit/outdoor-adventure-learning  
 
EEF summary evidence suggests: 
- Interventions which target social and emotional learning (SEL) seek to improve pupils’ 

interaction with others and self-management of emotions, rather than focusing directly on 
the academic or cognitive elements of learning. SEL interventions might focus on the ways 
in which students work with (and alongside) their peers, teachers, family or community. 
Three broad categories of SEL interventions can be identified: 

• universal programmes which generally take place in the classroom; 
• more specialised programmes which are targeted at students with particular social or 
emotional needs; and 

2, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
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Resources for EYFS outdoor area 
and school grounds (5000) 

 

31537 

• school-level approaches to developing a positive school ethos, which also aim to sup-
port greater engagement in learning. 
 

On average, SEL interventions have an identifiable and valuable impact on attitudes to learning 
and social relationships in school. They also have an average overall impact of +4 months' 
additional progress on attainment. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-

toolkit/social-and-emotional-learning  

 

Total budgeted cost: £ 174109 

 

 

 

 

 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 2020-2021 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021.  

- In school monitoring of lessons, work scrutiny and internal school data was used to evaluate the effectiveness of pupil premium plans.  

- Standardised tests (NFER, NGRT) were used at the end of year from Year 1 to 6 and teacher assessment was informed from these tests.  

- Pupil progress was measured from end of Autumn term to end of summer term.  

- Year 2 and Year 6 pupils used past SAT papers to inform assessment and EYFS outcomes were based on teacher observation. 

- Year 1 phonics assessment has been delayed until the end of the Autumn term Year 2, as per national guidance. Internal phonics assessment 

using the school scheme has been used to inform a groupings and interventions in 2021-2022.   

Evaluation of 2020-2021 Pupil Premium Strategy plan 

Aim 1 - Continue to focus on improving basic skills provision by ensuring there is good provision of teaching and support staff across 

school, to allow for additional focus teaching and support across the curriculum. 

• Focus teaching activity was impacted upon by national lockdown measures; pupils’ access to teaching sequences has been significantly 
impacted upon, especially for younger children, by isolation rules, national lockdown and for some, limited access to regular and sustained 
learning in the home. 

• As a result, attainment has been impacted and fewer children are currently working at ARE than previously 

In-school 2021 assessment shows: 

• Attainment of disadvantaged pupils is lower in maths and reading 

• Progress in reading for disadvantaged pupils is broadly in line with that of other pupils – Year 2 and Year 6 in-school assessment showed 
lower progress in reading 

• Progress in maths for disadvantaged pupils is lower than other children in all year groups. 
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Aim 2 - High quality professional development and quality resources available, both physical and online, to ensure a key focus on basic 

skills 

• Staff have accessed CPD throughout the academic year in phonics and reading; writing; maths; the workforce is well trained in these areas 
and delivery in subjects is consistent as a result.  

• High quality online resources and physical resources to use in school, have also been used significantly during lockdown periods to 
support learning and home and in school. Resources contribute to a broad and balanced curriculum and have improved overall 
implementation of subjects, in particular DT, Art, Music, and MFL (KS2). 

 

Aim 3 - Additional provision in school to support wellbeing, including emotional wellbeing, welfare and physical development 

• Children returned to school happy and settled after lockdown and other than the need for isolation and bubble closures attendance was 
generally good.  

• OT assessments and physical intervention programmes continued.  

• Aspects of some activities were not able to continue under Covid lockdown restrictions – mixed groups were not permissible and sharing of 
resources was not allowed (Commando Joe) but resources could be used in a similar way to support learning when activities were 
adapted. This contributed to cooperation, teamwork and collaborative learning. 

• Visits to enrich the curriculum were also suspended; however, a range of visitors were still able to attend school under careful risk 
assessment to ensure high quality curriculum provision continued, with some direct cohort enrichment. 

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department 

for Education identify which ones are popular in England 

Programme Provider 

Wellbeing, collaboration, teamwork, problem solving – Commando Joe Commandojoe.co.uk 

OT assessment and therapy; SALT Future Steps        

Speech and Language assessment and therapy Mabel 
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Service pupil premium funding (optional) 

 

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

 

Currently x2 pupils @310 per pupil 

Additional staff in school are available to offer pastoral support for pupils, if 
necessary (draw talk trained) and additional staffing supported progress.  

Service pupils last year had access to additional adult support in classrooms and 
smaller cohort teaching in English and Maths, supporting progress in school. 

What was the impact of that spending on service 
pupil premium eligible pupils? 

Both pupils have made progress in line with ability. Pupils were able to access 
school provision throughout the lockdown period meaning continuity in their learning 
journey was preserved. 
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Further information (optional) 

In the 2020-2021 academic year we were supported to help disadvantaged families by other organisations: 

- Greggs Foundation – additional cash for breakfast club, also for food parcels for Christmas; additional funds to support vulnerable 

families with clothing, white goods and uniform 

- Support from the local community church for bedding and uniform, and food parcels 

- Foodbank vouchers for families who were struggling 

- Support from Groundworks charity for families with food and activity packs for holiday provision 

 

 


